
Peer Review
IN ONLINE LEARNING



Land Acknowledgement

UBC’s Vancouver Campus is located on the traditional, 
ancestral, and unceded territory of the xwməθkwəy ̓əm 
(Musqueam) people. The land it is situated on has always 
been a place of learning for the Musqueam people, who 
for millennia have passed on in their culture, history, and 
traditions from one generation to the next on this site.
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Assessment: 

to sit beside

Peer review / 
assessment –

• Design

• Process

• Tools
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What is the focus?
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Feedback – process & product

One example of how feedback 
can be integrated through low-
stakes tasks in online instruction

While this UBC instructor with 
250 students provides insights, 
consider how you might use 
these strategies with student-to-
student feedback.



WHY use peer review? Research says:

❑ Co-constructing knowledge

❑ Develop skills and dispositions for professional practice

❑ Gain critical insights

❑ Examine work in relation to task objectives

❑ Students gain specific skills – self-regulation, judgement



Peer review of assignments – process & product

Typically done for written tasks 
but can be done with non-
traditional or authentic 
assessments - a way to scaffold 
toward success.

Use low barrier, non-graded 
tasks to introduce the process, 
practices, and strategies.



John 
Spencer's 

Tip

This 20-minute peer feedback 
system could work in a live 
classroom session, or as an 
asynchronous learning event. 

Read more about this and 
review the instructions on 
John's web site.

The 20-Minute Peer 

Feedback System

http://www.spencerauthor.com/the-20-minute-peer-feedback-system/


Giving awesome 
feedback that 
goes beyond the 
'sandwich model'

This graphic is Creative Commons 

licensed CC BY NC SA so it can be 

integrated into your course design 

to provide feedback to students on 

how to provide feedback.

Sandwich Model of Feedback: 
https://www.forbes.com/sites/alisacohn/2017/06/20/please-
stop-using-the-feedback-sandwich/?sh=481534bd7945

https://www.forbes.com/sites/alisacohn/2017/06/20/please-stop-using-the-feedback-sandwich/?sh=481534bd7945


Goal-directed feedback
It's not just what you say but when you say it

• Feedback is most effective when it is provided at the right time for the student as they 

work towards a goal

• Peer-review gives students the opportunity to offer each other relevant, actionable 

'just in time' feedback

• 'Just in time' peer-feedback can serve as low-stakes prompts to connect students to 

bigger goals without raising anxiety

Goal-directed feedback helps scaffold students toward the end goal by allowing 

them to discover for themselves how well they are doing and how they can 

improve in particular areas



Peer-feedback and metacognition

How is peer-feedback particularly useful in supporting 
metacognition?

• Students rarely question instructor feedback and often take them as they are. Peer-
feedback is less authoritative and more likely to cause students to question whether an 
answer is reasonable

• By 'pausing to think' and learning to craft helpful feedback, students learn to 
consciously identify and articulate the choices their peers are making, and by doing so, 
reflect on their own choices

Deliberately placed peer-feedback serves as useful checkpoints of learning in 
supporting metacognition



Peer Scholar

1. Create

2. Assess

3. Reflect



Alternative Tools

o Canvas Peer Review

o ComPAIR – more commonly used in other faculties but still accessible



TIPS: Pedagogical



TIPS: Technical

• Complete your activity set up before publishing the activity.
Changes made to an activity after students have submitted work can lead to some 
technical complications. In order to avoid this it's best to complete your activity set up, 
including grading details, before your assignment is published. If you do need to make 
any changes to the activity after publishing, please contact ETS at ets.educ@ubc.ca
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